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Defining Long Term 

·5-7+ Years of Education in the United 

States Schools 

·Not able to Meet State Criteria for 

Reclassification 

·Proficiency Level of 3-4 

·Struggling Academically 
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Characteristics of 

Long Term ELLs 



Struggle 

Academically 

·Show Academic Achievement in Math and 

Language/Communication Arts that is 2-3 

years BELOW Grade Level 

·Limited Attainment of ALL Subject Matter that 

DEPENDS on English Literacy Skills 

·GAPS in Academic Knowledge due to weak 

English Language Skills 

Unique to    

Long Term ELL 



Language 

Issues 

·High functioning Oral 
Skills in Social 
Situations in Both 
Home Language & 
English 

·Weak Academic 
Language 

·Gaps in 
Reading/Writing Skills 

Unique to    

Long Term ELL 



Non-

Engagement 

·Habits of Non-Engagement, Learned 

Passivity, and Invisibility in School 

Unique to    

Long Term ELL 



Academic 

Future 

·Want to go to College but are Not Being 

Prepared 

 

 

 

 

 

·Have become Discouraged Learners, Tuned 

Out, and Ready to Drop Out 

Unique to    

Long Term ELL 



How do English 

Learners Become 

Long Term ELLs? 



Variable Causes 

·NO Language Development Program at ALL 

·Curriculum and Materials that were NOT 

Designed to MEET ELL Needs 

·Weak Language Development Program 

Models 



·Socially Segregated 

& Linguistically 

Isolated 

 

·Transnational Moves 

& Schooling 

 

Variable Causes 

·History of 

Inconsistent 

Programs 

 

·Partial Access to 

the Curriculum 



Long Term ELL 

Disservice  



·Placed/kept in classes with newcomer and 

normatively developing English Learners – 

by proficiency level 

·Unprepared teachers 

·No electives – and limited access to the full 

curriculum 

·Over-assigned and inadequately served in 

intervention and reading support classes 

Programming Issues 



Interventions Issues 

·CAL (“Double the Work”) - reading interventions 
designed for native speakers aren’t appropriate for 
ELs 

·National Literacy Panel - good literacy and 
reading interventions work for both EL and 
proficient students - but they work BETTER for 
English proficient students (gap grows) 



National Literacy Panel 

ñInstructional strategies effective with native 

English speakers do not have as positive a 

learning impact on language minority 

studentsé..    

Instruction in the key components of reading 

is necessary but not sufficient for teaching 

language minority students to read and write 

proficiently in English.ò 



Interventions Issues 

·CAL (“Double the Work”) - reading interventions 
designed for native speakers aren’t appropriate for 
ELs 

·National Literacy Panel - good literacy and 
reading interventions work for both EL and 
proficient students - but they work BETTER for 
English proficient students (gap grows) 

·From the 1.5 Generation Research - appears 
that WRITING may be a more powerful emphasis 
than READING strategies for LTELs 



Repairing the Damage 

or Prevention  



Researchers 

·Margarita Espino Calderón, Ph.D.   

  2007- 2008, Hawaii, New York. Utah, & North 
Carolina 

 

·Kate Menken, Tatyana Kleyn, & Nabin Chae 
 2008-2009,  New York 

 

·Kate Kinsella, Ed.D. 
 2009-2010, 

 

·Laurie Olsen, Ph.D. 

  2009-2010, California 

 



 

 Recommendations 

Explicit Language and 

Literacy Development 

Across the Curriculum in 

the Content Areas  





Activating 
Prior 

Knowledge 

Oral Academic 
Language 

Development  

Attention to 
Vocabulary 

Active Read 
Alouds 

Teacher 
Collaboration  

Explicit academic oral language instruction has 

been found to support reading and writing 

learning (August & Shanahan, 2006; Calkins, 2001). 

Active Read Alouds allow teachers to model 

reading approaches and scaffold for 

understanding.  

Increasing student 

interest 

LTELLs tend to rely on basic, non-academic 

words in their language usage.  

Collaborative planning (and team-teaching) 

aligns curricula, and fosters metalinguistic 

awareness and skills transfer across languages 

Effective 

Strategies 



 

 Recommendations 

Specialized English 

Language Development 

Courses that develop 

Academic Literacy Skills 



ELD Instruction 

ÁExplicitly teach elements of English 

ÁBe form-focused with meaningful applications  

ÁInclude respectful and timely error-corrections 

ÁEmphasize oral language development, to 

support academic literacy and interactions 

ÁInfuse meaningful, accountable, and structured 

interactions with clear language targets 

     (Saunders & Goldenberg, 2010) 



 

 

Recommendations 

Offer Classes to Improve 

Studentsô Native Language 

Literacy Skills 



L1 Literacy 

“Teaching students 

to read in their first 

language promotes 

higher levels of 

reading achievement 

in English”  
 

 

(Goldenberg, 2008: 14; see also 

August & Shanahan, 2006)  

Threshold theory 

states there may be a 

certain degree of 

language proficiency 

student must reach to 

reap the full benefits 

of bilingualism  
 

(Toukoma & Skutnabb-Kangas, 

1977; Cummins, 1978, 2000)  



 

 

Recommendations 

Systematic and 

Comprehensive 

Professional Development 



Staff Development  

Build the capacity and skills of teachers and 
administrators so they are more prepared and 
skilled to work with English Learners and Long 
Term English Learners. 

·To understand the cultural backgrounds of their 
students 

·To acquire pedagogical content knowledge, including 
knowledge of accommodations and assessments, 
which addresses ELLs 

·To know how to involve their students’ families and 
communities in education 



 

 

Recommendations 

Teacher Learning 

Communities to Support 

Teachers and Sustain 

Success through Data 

Chats 



Learning Communities 

·uses disaggregated student data to determine 

learning priorities, monitor progress, and help 

sustain continuous improvement 

·apply research to decision making 

·uses learning strategies appropriate to the 

intended goal 

·provides educators with the knowledge and skills 

to collaborate 



What’s a District 

Supposed to DO? 



“Systems” Issues 

• Data systems that do not/can not identify and 

monitor progress 

• Lack of appropriate curriculum and materials 

• Confusion about what schools are “supposed” to 

do 

• Misunderstanding and lack of knowledge of the 

research 

• Lack of clarity about what constitutes “English 

Proficiency” 

• A belief that “we can’t do that” 

 



Policies & Support 

• A definition and system for monitoring 

• Designated annual benchmark expectations by 

number of years and English proficiency 

• Inquiry 

• Research based programs –including specific 

responses for LTELs 

• Disaggregate data 

• Target professional development for teachers 

• Create needed courses 

• Student and parent information 



Questions 

Comments 

Lori Hanna 

hannalo@missouri.edu 

573-884-9622 


